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Purpose:

The objectives of the proposed institute were to enable 15 Begro
and 15 Caucasian secondary school counselors from tihe school districts
of North Florida and Soubh Ceorgia to exiend their knowledge of the
Negro and Caucasian races in our culture with particular emphasis
being given to the factors that have had significant bearing on the
Negro race, such as racial isolation. A second objective was to
provide the counselors with actual experiences through inteiracial
group processes that would enable them to increase their skills in
communicating with persons of other races. Equally important was
to provide, through small group interaction, opportunities for
individual self exploration and self-understanding of values and
attitudes that would result in the perscnal and professional growth
of the participants in interracial relationships. An endeavor was
also made to help the counielors increase their practical knowledge
of the eaucational aand vocational opportunities open .o youth so that
they might be better prepared in their future counseling. Implicit
in these objectives was the hope that such an institute might hzlp to
reorient counselors in removing the stereotyped mythical images of the
American Negro and that the participants would return to communities and
schools with increased skills in working across racial lines and with
more effective group leadership in removing racial isolation.

Procedures.

The total program content of the institute was designed to provide
the participants with integrated academic and practicum experiences.

The academic areas of study included Sociology: Race and Culture,
Practicum in Interracial Group Processes, and an Integrative Seminar.
The Sociological case studies were developed by the institute participants
through home, schocl and community studies and visitations. In
addition, the cource in Sociology: Race and Culture provided the
participants with zn academic basis for understanding the raclal picture
in America with an =mphasis given to our own regional picture.

Field trips were taken locally and participants in pairs (Negro and
Caucasian) went out into the community and into homes of both races

to learn more of community attitudes. The case studies and community
visitations provided valusble opportunities for interracial contacts

and they served as a basis for implementing discussion and theory

in all academic arcas.

The Practicum in Interracial CGroup Processes provided the participants
with an academic busis of group techniques and ways in which groups
can be set up and ways in which they can function. However, even more
important were the experiences provided to increase communication
skills across racial lines.

Basic Encounter Groups were so designed that they were evenly
balanced between tl.e races and each institute participant had three
hours wezkly in such a group. These groups were highly successful
in helping participants to increase their understandings and skills iw
communicating across racial lines. They operated at what is commonly
described as a "gut level of feeling,” and attitudes, prejudices, biases

and emoticns were openly exchanyed and examined and we feel understood
and even changed through new insights.




The Institute follow-up (Post Evaluation Workshop) was held over
a three day pericd. The workshop was structured so that the participants
had time for generwal shuring cecsions of their experiences back in
their schocols and communities. In aadition, they were able to
meet in the structure of their f'ormer schedule of Interracial Group
Processes, Basic Perscnal Hancounter Groups znd in Sociology: Race
and Culture. These sescions were used for sharing as well as a
review, analysis a.d evaluution of progress and outcomes of the
Institute experience.

d. Results and Conclugsions:

The results of the Spzcial Desegregation Training Institute for
Counselors’™ were most greatifying. Few of the purticipants had
experienced any relationships across racial lines other than school
experiences of token desegregation. In the institute participants
not only shared academic exnreriences and cssociations but experienced
social interactions that lead to new kinds of human relationships and
shared understandings and feelings. BEvery endeavor was made to
create a non-threatening wtmosphere for the participants. Out of
this aimosphere came the freedom to look at old stereotypes with
honesty, tu examine in interracial groups deep seated feelings and
emotions; and to increase commnication skills across racial lines.
Participants visited esach other's homes and in community homes across
racial lines, ate meals together and socialized throughout the
institute. A group copirit was developed that reflected only human
respect without regard to race.

The participants met continually .n task oriented groups and studied
many problems involving des2gregotion. Among the problems discussed
were how to work more effectively to provide leadership for decegregation
in their local coumunities and school; bor to increase social partici-
pation across racicl lines in the communities; how to bring community
citizens at all educationszl levels to the "round table" in mixed
racial group:s to increase understanding and mutual respect among
people and how to counsel with Negro and Caucasian youth in the schools
to raise tlheir motivationcl levels and to help them grow in their
understandings of humen relationships.

Through the twice weekly Integrative Seminars participants were
able to explore & variety of topics on desegregation. Team teaching,
outside local townspeople, local un:ijersity personnel. and students from
Florida State and Ilorida A end M and a number of films and video *tapes
provided the hasis for interesting class discussions.

An extremely high de; ee of participant interest, esprit de corps
and attendance were cvidenced throughout the institute. Participant
' evaluations of the institule were excellent. Some of the participants

had never before had more than a few words of communication across

racial lines. It was a Jremendously gratifying experience to observe
. the development of ireal human relationships that will carry over into
their communities and into future attitvies and behavior.

More institute experiences of similar structure are badly needed
in this area to return to the schools and communities trained personnel
who can provide the leadership, organization and examplory behavior that
will hasten the desegregation process. Counselors may occupy strategic
positions in the schools and the communities to provide this leadership
if they have been trained to do so. In many cases, this necessitates
providing the training opportunities that will enable the counselors to
gain new knowledge and insights and to re-examine their own personal
value structures.

-
*
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TECHNICAL REPORT

FULL PRCGRAM DESCRIPTION

I. Administrative Organization and Structure

A.

Proposal and Contract Negotis®ions

A proposal to conduct a Special Desegregation Institute for
Counselors on Race, Culture and Interracial Group Processes under Title
IV, Section 4OL of The Civil Rights Act of 1964, was submitted to the
U.S5. Departnent of Health, Education, and Welfare, Office of Education
on November 28, 1366. Following notification that the Institute
would be funded in the amount of $36,828 under Contract OEC-4-T7-000256-
3463 with Florida State University the Director of the Institute,
Dr. Joyce M. Chick, attended a meeting at the University of Miami
for all Institute Directors cof Title IV projects. The pre-planning
phase of the Institute began on April 1, 1967 and the Institute opened

on June 19, 1967.

Administretion of ti.e Program

The Institute was organized and directed through the Department of
Guidance and Counseling in the College of Education. During the pre~
planning stage, the Director, a secretary and a graduate assistant,
all one-half time, were involved in publicity of the Institute,
correspondence, physical racility arrangements, selection o7
participants, preparatory visits to schcols and communisies and in
other pre-planning administrative details.

During the Institute phase, the staff consisted of the Institute

Director, one full-time and two half-time faculty, a full-time

secretary and a helf-time graduate assistant. Many local commrunity
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personnel were contacted and gave freely and willingly of their time
to the institute program. Weekly meetings were held by the Institute
Director with ail Institute staff and two Institute participant
representatives. These meetings helped the staff to know how well
the needs of the participants were being met and to plan special

activities in the program.

C. Publicity
The Director of the Institute prepared a letter announcing the
Tnstitute program to all county superintendents, guidance directors
and principals in northwest Floride, southeastern Georgia and Alabama.

(Appendix A). In addition, telephone calls were made to some

administrators in the above areas soliciting their interest in
encovraging teams of counselors from the county areas to apply so that
the return to the communities would be of greater impact. The
Director also visited schools in the county areas in order to

recruit more than one counselor from a given area.

Public . was also carried in the local Tallahassee Democrat

newspeper and the Florida State University Flambeau. News releases

were also glven to major newspapers in the southeast, such as the

Pensacola, Panama City newspapers and the 5t. Petersburg Times,

Jecksonville Times Union and Miami Herald. (Appendices B and c).

Individuals responding to the publicity of the institute were

immediately sent application materials. (Appendices D, E, and F).

D. Selection of Participants

The criteria for the selection of participants included the

following:
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1. Three letters of recommendation which recognized the personal
qualifications, emotional maturity, cooperative attitudes,
and concern for personal and professional growth of the
applicant.

2. Evidence from the applicant's principal or superintendent

that the person was currently employed or would be employed
for the 1967-68 school year in full-time counseling duties
in an integrated school.

*%¥3, Official transecripts of all undergraduate and graduate
academic work completed by the applicant.

¥4, An official record from the Educational Testing Service
of the applicant's score on the aptitude portion of the

Graduate Record Evamination if the applicant wished to

earn eight hours of approved Graduate credit.
5. A minimum foundation of 6 to 12 course hours in guidance
and related fields, which was to include a basic course in
Philosophy and/or Principles of Guidance.
Based on the above criteria, thirty secondary school counselors
were selected to participate in the institute. (Appendix G). The
group was comprised of sixteen Negro and fourteen Caucasian participants
from the school districts of Florida and Georgia. The state distri-

bution by counties was as follows:

Florida Georgila
Escambia ~ 2 leon - 11 Camden - 1
Franklin - 1 Pinellas - 1
Gadsden - 5 Folk - 2 Lowndes - 2
Holmes - 1 Welton - 1
Jackson - 1 Washington - 1 Thomas ~ 1

*Required by the Craduate School of The Florida State University for
all students admitted for graduate credit. Institute participants will
Lave the-option of receiving eight hours credit as a special student if
they so desire.

*¥Required for admission to the University.




F.

.

BEach participant selected was sent a memorandum (Appendix H)
which provided certain orientation information prior to the opening of
the Institute. Eacl: participant was also advised that they would be
expected to attend a post-institute evaluation session approximately
three months after the close of the summer program.

Participants were asked to complete an application form when
applying for selection and once selected to complete the Participant
Data Sheet (Appendix I) supplied by the Equal Educational Opportunities
Office.

Every effort was made to select participants for the Institute who
evidenced the potential to return increased leadership skills to their

local schools and communities.

Regulations on Participant Attendance

The Institute was comprised of an eight-hour day, five~-day week,
for seven weeks. Participants were expected to attend each full day
of the Institute calendar on a regular basis. Only emergency
situations, such as personal illness or illness in the immediate
family, were deemed excusable absences. Stipends were paid only

for full class days attended.

Physical Facilities for the Institute

An air conditioned classroom in the College of Education,
Department of Guidance and Counseling, was made available as a private
room for the Institute. In addition, a new group processes laboratory
was completed one week after the Institute opened. This facility was

used extensively by the Institute Group Processes class and for Basic
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Personal Encounter Groups. The group process room made available
facilities for le ge groups to observe other groups in process, for
video TV taping, and other types of recordings. All counseling
laboratory facilities were also available to the  rticipants.

All campus facilities were available for the participants. These
included the main library with more than 600,000 catalogued volumes
of books and periodicals and some 6,000 journal publications; the
audio-visual center which serves the University's film needs; the
student union; modern dormitories; and the University recreational
camp. Institute participants were also invited to use facilities at
the Florida State University Laboratory School and facilities at

Florida A and M University.

Materials

Materials used in the Institute program were selected or developed
by the Institute faculty prior to the opening of the Institute.
These included lecture materials, resource books, films and other
materials. (Appendices J, K, I, M, and N). The Race Relations
Department at Fisk University provided valuable aid and cooperation in
providing book, Jjournal and film library resources for use in the
Institute. Participants were asked to purchase two textbooks for class
use. A reserve library of books and other materials was set up in
the Institute classroom and a class librarian appointed. These
materials were readily available to the participants for overnight or
weekend check out and throughout each cless day.

Two bulletin boards were set up in the classroom; one board

carried administrative announcements, notes to participants,

announcements of campus and community activities, etec; and the

1
i
1
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second board was for the participants who brought in many items of

group interest.

Time Schedule

The pre-planning phase of the Institute was April 1, 1967
through June 19, 1967. The Institute opened on June 19, 1967 and
concluded August 5, 1967. The period of August 5, 1967 through
Mugust 12, 1967 was utilized in closing details of the program.
Considerable time was given to an analysis of institute evaluation forms,
preparing the interim report and in some preparation for the post-
evaluation sessinn to be held in December. Materials were also put
in order for the final report contained herein. (Sem Appendix O
for Interim Report).

The final three day post evaluation session for the Institute
participants was held December 11, 12 and 13, 1967 in the University
Student Union. (Appendices P and G).

The weekly calendar of Institute schedules and activities
agppears in Appendix R. Daily calendars were prepared for the first
two days of activities and thereafter weekly calendars were given to

participants.

Academic Credit for Participants

Eight semester hours of graduate academic credit was granted to
those participants who successfully completed the institute and who
were admitted to graduate standing. Participants were given an option

on the type of academic credit they wished to receive in the institute.

Students unsble to meet the requirements for full admission to the
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graduate school, including a score of 900 or better on the Graduate

Record Examination, were still able to use the Institute credits

towards state .=ritification and for recency of credit.

II. Program Operation

A. Objectives of the Instituve

The objectives of the Institute were to enable 15 Negro and 15

Caucasian secondary schcol cocunselors from the school districts of

North Floride and South Georgia to extend their knowledge of the Negro
and Caucasian races in our culture with particular emphasis being
given to the factors that have had significant bearing on the Negro
race, such as recial isolation. A second objective was to provide the
counselors with actual experiences through interracial group processes
. that would enable them to increase their skills in communicating with
persons of other races. Equally important was to provide, through

small group interaction, opportunities for individual self-exploration

and self-understanding of values and attitudes that would result in
the personal and professional growth of the participants in interracial

relationships. An endeavor was also made to help the counselors

increase their practical knowledge of the educational and vocational
opportunities open to youth so that they would be better prepared in
their future counseling. Implicit in these objectives was the hope

that such an institute would help to reorient counselors in removing

the stereotyped mythical images of the American Negro and that the

participants would return to communities and schools with increased
skills to work across racial lines and to offer more effective group

leadership in removing racial isolation.




B. Procedures
1. Frogram Content
The totzl program content of' the proposed institute was
designed to provide the participants with integrated academic and
practicum experiences. The academic areas of study included

Sociology--Race and Culture, Practicum in Intarracial Group Processes,

and an Integrative Seminar. Sociological case studies were

developed by the institute participants through home, school and
community study and visitations. The case studies provided
opportunities for interracial contacts and served as a basis for

implementing discussion and theory in the three academic areas.

(See Appendices S and T for lists of families contacted prior to
the Institute opening who were willing to be interviewed by someone j
of a different race). |

The course outline and other materials used in the Practicum

in Interracial Group Frocesses appear in Appendices U, V, W, X,

Y and Z. Appendix T is an example of one type of project developed
by one of the small groups in the Interracial Group Processes
Practicum.

Attitudinal Groups (sometimes referred to as "Sensitivity
Groups” or “RBasic Encounter Groups") provided the participants
with the opportunity for personal growth experiences. In these

groups participants became more aware of their feelings, attitudes,

prejudices, biases and emotions, thus gaining insiyht into their
own interpersonal relationships and value structures. Many of the

participants felt these groups contributed more to their increased
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understanding and growth than any other aspect of the Institute
program. Oee Appendices Ziand 2é for an explanation of the content
and structure of the Rasic Personal Encounter Groups.

The Integrative Seminar was designed as an interdisciplinary
g

experience and was held twice weekly with the total staff partici-
pating with the institute participants. A large number of films
and outside local reserve personnel were utilized to stimulate
discussion. An examplz: of a seminar program was the visit by

Dr. Charles Wellborn, University Chaplain who talked with the
group on Integration in Scuthern Churches. Free periods of
discussion follcwed each film or speaker. A major objective of
the seminar was to focus on current social problems discussing
implications for edu:ation. A high degree of participant exchange

was evidenced in the seminars.

Methods of Instruction

A variety oi' instructional media were used in the Institute
program. Basically these included lecturers; total group and small
group discussions; field trips; films; community visitations
into homes across racial lines; local resource personnel from
community businesses, universities, and schools meeting with the
Institute; small group interactions centered on a personal feeling
basis; outside consultants; observation techniques; and programs

involving youth of both races coming into the Institute.

Unique Features cf the Prosram
The unique features o: the Institute program are believed to

have consisted of the following:
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1. The special effort that was made to tie together the
academic areas of the Institute with practicum experiences.
Continuous efforts were made throughout the Institute for
the participants to EXPERIENCE what they were learning in
an interracizl setting.

2. The Easic Personal Encounter Groups which offered a

unique experience to many of the participants to understand

and to be understood in a non-threatening atmosphere.

3. The building of the Cociological Case Studies in the
community and in the schools where participants had
first-hand contacts across interracial lines and which
provided ' participants with a common thread of experience
that tied into the theory and discussions they were having
in academic classrooms.

i, The community coming into the classrooms which included
interracial group experiences with all types of people

from the community.

Institute Faculty
The staffing pattern of the Institute included the following:

Director of the Institute: Dr. Joyce M. Chick - Directed the

Institute and assumed the responsibility for the Inhegrative
Seminar and one Attitudinal Group.

Professor of Sociology: Dr. C. U. Bmith, Taught Sociclogy, Race

and Culture and assisted with the Integrative Seminar.

Professor of Interracial Group Processes: Dr. Marie Ferguson,

Taught Interracial Group Processes, Conducted one Attitudinal

Group and Assisted with the Integrative Seminar.
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Professor: Basic Personal Fncounter Groups: Dr. Harold F.

Cottingham, Conduc- two of the Basic Personal Encounter

Groups.

Consultant: Mrs. Margaret Anderson, Ccunselor-Teacher, Clinton

High School, Clintcon, Tennessee. Author: Children of the South.

Consultants

Mrs. Margeret Anderson, Counselor and Teacher in Clinton

High Schooi, Clinton, Tennessee, served as a consultant in the

Institute. Her work dealt with attitudes toward desegregation

and the psychological, social and educational effects of desegregation
in schools and communities. Mrs. Anderson is a graduate of Western
Kentucky Teachers College and received her Masters degree from the

University of Tennessee. She is the author of The Children of the

South and a number of articles that have appeared in the New York

Times Magazine over the past eight years. Her school in Tennessee

was one of the first in the south to be desegregated. Mrs.
Anderson's book was required reading for all participants.
(Appendix Z3).

Dr. Vivian Henderson, President of Clarks College, Atlanta,
Georgia was also invited to serve as a consultant in the Institute.
He was unable to attend on either of the alternate dates arranged
with him.

Other consultants included local, state snd community resource

personnel.

Extra~-Curricular Activities

Extra-curricular activities were deemed an important part of the

Institute program to help meet the following objectives: 1. Increased
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social interaction across racial lines; an experience wcst participants
had never known to any extent, 2. A unified esprit de corps among the
group that would be lasting and 3. To develop a feeling in each parti-
cipant so that he or she woula want to stand up for what they had
experienced once they returned to their communities.

The first activity planned, two days after the Institute opened,
was & covered dish picric supper at the University Camp for participants
and their families. Group social activities involved swimming,
volleyball and eating together. Some ‘aucasian children had never
experienced seeing a Negro child swim or eat. The entire group rated

this experience as most valuable.

Throughout the Institute participants were free to lunch together
in the University Union or where ever they chose. Many racial interactions
occurred this way and on coffee breaks. Card clubs were formed by
mixed groups and picnics developed throughout the summer. Coffees
were given by the Director at the opening and closing of the Institute
and the final planned activity was an all Institute banquet on the
Florida A and M University campus. This activity, including all
arrangements, was chaired by the participants.

A standing social committee elected by the Institute participants
which included four of their members contributed a great deal to the

organization of social extra-curricular activities. (Appendix Zh)'

ITI. Program Evaluation and Follow-up
A. General Program Evaluation

The Institute was continuously evaluated in weekly staff meetings

with participant representatives present from the Institute. From the
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faculty and student staff meeting interactions, & constant effort
was made to provide the participants with the types of experiences

that would be most valuable to them.

Closing Program Evaluations

The final week of the Institute each professor entertained an
oral evaluation and discussion with the participants. In additionm,
each participant participated in a final oral ev2luation with only the
director present. Essentially the same comments were made when
participants were «.ked to complete the written evaluation form
appearing in Appendix 25.

Since the Participant Evaluation Form used was an open-ended type
of rating, witl the exception of page 11, general summaries were made

for each question and these appear on the evaluation form, Appendix Z5.

A total tabulation of responses for page 11, also appears in Appendix 2 _.

>

Post-Institute Follow-up Workshop

A three day post institute evaluation workshop session was held
in the University Union on the Florida State University c..npus Decenber
11, 12 ond 13, 1967. Participants and their principals received letters
requesting their attendance (Appendices P and Q) and prior to the close
of the suimer program, the Director had involved all participants in
planning the program for the follow-up session. This experience was
estimated as a very valusble pari of the total Institute experience
and only the illness of two participants made less than a 100 percent

attendance.

The workshop was structured to allow the participants time for

ganeral sharing sessions of their experiences back in iheir respective
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schools and communities. In addition, Basic Personal Encounter Groups
reconvened, as did the Group Process Groups, in their former membership
structures. Time was devoted to problem solving sessions concerning
situations participants had experienced back home and to a review
and analysis of their own personal growth and eXperiences as a result
of the Institute.

Tt seems most significent to note one major consensus of feeling
coming from participants in the post evaluation session. Namely that
the participants felt that as a result of their institute experiences
they were ready to move and move far more quickly toward full integration

in their schools ani communities than were their home town associlates.

Their comments were: "We're different now - but people at home are
the same, this is frustrating.” Secondly, the majority now seemed to
feel that the Institute experience had taught them to stand up and be
counted for something. Seemingly before a number of participants had
not fought integration, they simply remained uncommitted and quiet.
Almost the entire group voiced the feeling that to see the Institute
close and to know the post session was the finale was a sad experience
for them for now they were beginning to really grow.

Tt was voted that the Director and two participants would continue
to serve and send out a nowsletter with news items from all participants
twice yearly and that the total group would convene for breakfast at

the Annual Association Meeting of the ¥Florida Personnel and Guidance

Association. (See Appendices Z6 and 27 for the Post Evaluation Workshop

Program).
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D. Summary and Conclusions

The results of the total Institute program were most gratifying.
Few of the participants had experienced any relationships across
racial lines other than school experiences of token desegregation.

In the Institute participants not only shared academic experiences

and associations but experienced social interactions that lead to

new kinds of human relationships and shared understandings and feelings.

Every endeavor was made to create a .on-threatening atmosphere for the

participants. Out of this atmosphere came the freedom to look at old
sterectypes with honesty, to examine in interracial groups deep seated
feelings and emotions, and to increase communication skills across
racial lines. Participants visited each other's homes and in community
homes across racial lines, ate meals together and socialized throughout
the Institute. A group spirit was devel-~ped that reflected only
human respect without regard to race.

An extremely high degree of participaut interest, esprit de corps

and attendance were evidenced throughout the Institute. Participant

evaluations of the Institute were excellent. Some of the participants
had never before had morz than a few words of communication across

racial lines. It was a tremendously gratifying experience to observe i

the development of real human relationships that will carry over into
their communities and into future attitud=s and behavior.

More Institute experiences of similar structure are badly needed in
this area to return to the schools and ccmmunities trained personnel

who can provide the leadership, organization and exemplary behavior

that will hasten the desegregation process. Counselors may occupy
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strategic positions in the schools and communities to provide this
leadership if they have been trained to do so. In many cases, this
necessitates providing the training opportunities that will enable the

counselors to gain new knowledge and insights and to re-examine their own

personal value structures.
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TEE FLORIDA STATE UNIVERSITY
TALLAHASSEE 32306

SCHOOL OF EDUCATION . ’ LEPARTMENT OF
GUIDANCE AND COUNSELING

May 4, 1967

Dear

The Department of Guidance and Counseling is pleased to announce that "A Special
Desegregation Training Tnstitute for Counselors,' will be held on the Tlorida
State University canpus this summer, June 19 through August T, 1967 under the

. Provisions of Title IV, Section 404, of Public Lav 88-352, The Civil Rights Act
of 196, Office of Equal Fducational Opportunities.

- We would be pleased to accept applications from any persons in your county school
syster who would be intereste’ in attending the institute that would be qualified
applicants for the prograrn. Mirty participants will ve selected, 15 liegro and
15 Caucasian fron northwest Florida and southwest Georgia. It is hoped that two or
more participants can be selected from each county area so that greater benefits will
be derived by the counties and corrunities.

Tn order to be eligible for the institute, applicants will need 1 - neet the following
criteria: (1) provide evidence fron the principal or superintendeut of enployment
for the 1967-68 school vear in fulltine counseling in an integrated school (2) provide
transcripts of all previous undergraduste and greduate work completed to date showing
o minimun foundation of 6 to 12 course hours in guidance and related fields to include
o basic course in foundations or principles of guidance (3) submit an official record
from 1%'S of the applicant's Graduate Record score if the applicant wishes to receive
eight hours of graduate credit in the institute (900 or above), otherwise the credit

. received nay be used for certificate renewal, etc., and (k) provide three letters of
recormendation which recognize the personal qualifications of the applicant including
emotional naturity, cooperstive attitudes and the desire for continued personal and

: professional growth,

Participants in the institute will receive a stipend of $75.00 weekly p.us travel
reimbursenent for one round trip by car to and from the institute. A three day
post-evaluation vorkshop will be held for the participants on this campus in December
for which they will receive per dier and travel reinbursenent.




e day U, 1967
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Applications for the institute may be obtained by vriting to:

Dr. Joyce !, Chicl, Director

Desegregation “raining Institute for Counselors
Departrnent of Guidance and Counseling

311 Fducation

Tlorida State University

Tallahassee, Florida 32306

Your interest and cooperation in publicizing this institute program to counselors
in your school system will be appreciated.

Sincerely yours,

Joyce !, Chick
Assistant Professor

JIC:oh
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desegregation training institute
for school counselors June 19-
Aug. 7.

2 Dr; Joyce M. Chick, the
director, said 30 participants
will- be selected from
Nortawest Florida and
Southwest Georgia,
Participants must be in
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schools. They will receive
weekly stipends of $75.
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FSU Receives Contract

A contract of $38,477 has been

received by FSU for a special
desegregation training institute
for schocl counselors June 19
to August 7.

Dr. Joyce M. Chick, the direc-
tor, said 30 participants will be
selected from Northwest Florida
and Southwest Georgia. Partici-

pants mustbein counseling duties
in integrated schools. They will
receive weekly stipends of $75.

The institute, which will take up
subjects of race, culture and
interracial group processes, will
be sponsored by the FSU Dept.of
Guidance and Counseling.

The Florida State University Flambeau

May 11, 1967
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SPECIAL DESEGREGATION TRAINING
INSTITUTE FOR COUNSELORS

MEMORANDUM

To: The epplicant

From: Joyce M. Chick, Director

Attached is the application form which you have requested for the Special
Desegregation Institute for Counselors. Please complete each item on the form and
return it at your earliest convenience.

In additiun, please have forwarded to us:

1. Three letters of recommendation regarding your personal
qualifications, such as emotional maturity, cooperative
attitudes and your desire for personal and professional
growth.

5. The enclosed form to be signed by your principal or super-
:..;erdent as evidence of your employment for the 1967-68 school
yesr in counseling duties in en integreted school.

3. An official record from Fducational Test Service of your score
on the Graducte Record Fxamination if you wish to earn 8 hours
of approved graduate credit.

4. Official transcripts of all graduate and undergraduate work
completed to datc.

Your application cannot be considered complete until the above materials
are on file with us.

Thank you for your cooperation.
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E,UAL EDUCATIONAL OPPCRTUITIES PROGRAM

1967 Summer Institute Application Form

A SPECIAL DESEGREGATION TRAINT NG INSTITUTE

—

FOR COUNSELORS

Department of Guidance and Counseling
College of Education Floride State University

1. Name of Applicant:

2. Home Address:

Street City State
3. Telephone Number: Home: Office:
LW, Age: Sex: M TF (Circle one) Race:

Marital Status:

5. Name and Location of school systen in which you are employed:

6. Uas the school in which you worked during the past year desegregated?

Students? Faculty?

7. Will the school to which you are assigned for 1967—68 be desegregated?

Students®? Faculty?

8. A. Present position: Length of time in position:

(Elementary teacher, Secondary teacher, principal,

supervisor, counselor, etc. If secondary teacher, give subjects taught. ) i
B. Will you be employed as a counselor for the coming 1967-68 school year? ]

What percenitage of time? In what school®

9. List all former teaching, administrative or counseling positions and the

length of service in each:




10.

11.

12.

13.

1k,

Page 2:

Desegregation Institute Application:

Estimate the percentage of to%al enrollment in your school district that is
represented by the minority group or groups:

(
(

Give

Of this number, how many have:
a.
b.
c.

d.

Educ

Q.

How

Why

) T5% ( ) 50% ( ) 33.3% ( ) 15% ( ) 10%
) Less than 10%

the number of schools in your system:

Student aesegregation only:

Faculty desegregation only:

Both student and faculty desegregation:

Neither student nor faculty desegregation:

ation Background:

B.A., B.S. (Circle one) Field:

Institution awarding degree:

M.A., M.S., M.Ed. (Circle one) Field:

Institution awarding degrece:

Ph.D., Ed.D. (Circle one) Field:

Institution awarding degree:

Other (30 hours plus certificate or diploma) Field:

Institution attended:

did you receive information about this Institute?

do you wish to attend this Institute?




Page 3: Desegregation Institute Application:

15.

16.

17.

18.

Have you in the past applied for admission to the Florida State University

Graduate School? Yes No . Were you accepted?
To what department? Are you currently working
on a graduate degree at FSUY In what department?

What was your undergraduate grade point average?

On what scele: 3.0 or U.0 (Circle one).
Have you taken the Graduate Record Exemination? Yes No . What
were your scores? Verbal Quantative Total . If you

have not taken the GRE do you plan to take it in the future?

To you wish graduate credit for the work taken in this institute? Yes

No

Do you now have in progress a Master's degree program at some other institution?

If so, where?

In what field?

How many hours of college credit have you completed to date in the field of

guidance and counseling? . List below the courses that you have

taken in guidance and related fields, such as test and measurement, psychology, et

Course Year
Name of Institution Title Taken Grade




Page 4: Deserregation Institute Application:

19.

20.

2l.

What are your professional plans for the future? Lescribe briefly:

Will you be accompanied by your wife, husband and/or children to the justitute?

Yes No If not, will you desire dormitory living accommodations?

Yes No

State the name and title of your immediate supervisor, principal, or

superintendent and give his address.

Please return to: Dr. Joyce M. Chick, Director
Desegregation Institute
Department of Guidance and Ccunseling
311 Education
Florida State University
Tellahassee, Florida 32306




This form must be completed by the employer in the applicant's present school or in the
school where he will be employed for the school year beginning in the Fall of 1967.

This information must be submitted to the institute director before the applicant can be
considered for admission to the institute. All replies will be kept confidential.
Deadline for filing an application is June 1, 1967.

1.

F

FLORIDA STATE UNIVERSITY
College of Education
Department of Guidance and Counseling
Special Desegregation Training Institute for Counselors
OFFICE OF E4UAL EDUCATI(.NAL OPPORTUNITIES
1967 Summer Institute

Employer's Statement of Job Assignment

Name of Candidate

Present Title

School

Candidate's present assignment includes the following responsibilities: (Indicate
percentage of released time for: (1) Counseling and (2) other duties.)

Ts this candidate under contract with your school system for the 1967-68 academic
year? Yes No Or is it understood that he will be offered a contract
for the 1967-68 academic year? Yes No

Is your school integrated?

Estimate the percentage of total enrollment in your school that is represented by
the minority group or groups:

¢ Y759 ( )so% () 33.3% y1564 {( ) 10% ( ) Tess than 10%

In what ways will the candidate's assignment change next year if selected for
participation in the Institute?
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7. Please add any comment concerning the candidate's ability and desirability as a
counselor which will be helpful in evaluating the application.

Signature of Employer Date

Title

Address

Please return to: Dr. Joyce M. Chick, Director
Desegregation Training Institute
Department of Guidance and Counseling
311 Education
Florida State University
Tallshassee, Florida 32306
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Special Desegregetion Training Institute for Counselors

MEMORANDUM

To: Institute Participant

From: Joyce M. Chick
Institute Director

As the enclosed letter states you have been selected to participate in the
Special Desegregation Training Institute for Counselors. Your acceptance iz
of course, pending the receipt of the enclosed application for Admission to
the Graduate School of the Florida State University, end the $10 fee requirad
of all applicants. In the event you have been previously admitted to the
Graduate School you will find enclosed a readmission blank, which you should
ccmplete in place of the application for Admission to the Graduate Schonl,

Tn addition we would like to remind you of the following things:

1. Tt would greatly benefit your participstion in thLe Iastitute to
reside in the Tallahassee ares although thig is not required.
. Locating housing other than that provided on campus will be the
responsibility of each enrollee. All sorrespondence regardiog
Off-Campus housing should bs directed So Off-Cumpus Housing,
;l;_ﬂildvood Drive, Tallshassee, Floride.

2. The Institute will begin officially on June 19 at 8:30 a.m. in
Room 305 Education building. All enrolleces ere expecled to arrive
in smple time for this Cirst meeting. A speeial schedule will ce
followed for the rirst day.

3. Registration will be June 19th in the Institute classroom, 2035
Eduecation. Enrollees should not write for registratlon maveriais.
All forms end procedures will be completed as a group on tha 19th.

4. Enrollees vwho have not yet taken the Graduate Record sxaminstion
should enroll to teke the Aptitude portion of this test vhich
will be given July 8, 1967 on %xe F.8.U. campus. Applicatioas Lo
teke the examinat*ion must reach Educational Test Service, Frinccton,
New Jersey, no lster then June 20. fpplicaticn materlals msy be
obtained by writing the Educationel Test Service, Princeton,
New Jersey.

5. We are planning for two stipend payments. The first payment will
cover the first four weeks and will be pald on June 19th, uhe
opening day of the Institute. The seccnd payment. will cover the
last 3 weeks. In order to make the first stipend payment on the

opening day of the Institute we must have your Sociel Security
number.
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8.

D

In planning for Institute activities, enrollees should zssum: that

a full day will be spent in the Institute program. Classes »f

formal lectures and instruction have been planned for the 1o nlog,
while conference groups, integrative seminers and attitudliuel group
work ere scheduled for the afternoons. On occasion, speclal meetings
and social events are planned in addition to the regular srhedule

of ecademic work. Stipend payments can only be rade for days atiendnrd.

Enrollees who wish to transfer crudits earned in the Institute o
other educational institutions must assume this responsibillicy
personslly. Negotiations would necessarily have to be with che
Registrars and Graduate Schools involved. In many cases, it 1s
wige to obtain the permissicn of the school to which you would
wish to transfer the credits, as well as the permission of your
graduate committee.

Studente will be asked to purchase three or four textbooks after
they arrive on campus. Hovever, any enrollee vishing to briag their
oWn reference books in group processes, race relations, and social
change may find these helpful s home references. In addition., those
enrollees who own a type-writer will wish to bring it with then to
the Institute. All facilities of the F.S.U. library will be
available to Institute enrcllees.

Please return 2ll completed forms to:

Dr. Joyce M. Chick

Desegregation Institute

Department of Guidance and Counseling
311 Education

Florida State University

Tallshassee, Florida 32306
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16 SesER INCTIRUTE PARTICIPANT DALA HHubT

I

Tares and Locabion ol

oo Iustitute:

Game of warticipant:

Az tex: M ¥ (eirelo one) Race: Marital Statusc:
Homa Addraoso:
Strect, City State

Mame and Location of sohinol system where employcd:

vas the s=hnel in which you worked during the past year dzsegremated”

otudents

Will the ochool Lo whien yoa

Pregent pocition:

fasulty

will be agsipned ror WWGT-68 be desegregated? ;

Farulty

Length ol time In nosition

(Elementary teacher,
Counselnr, Librarian, «ic.
taught. )

Tist all
f'or can:

Mueational Baclksround

PN
e
(SN
—~
0

-

i A
e .lit LYo o P ;

Meld

Goeondary teacher, Principal,

apervisor,

I seeondary teacher, pive sub:jent(s)

Pormer teacning or administrative positions and length of service

Tn:eisution

b M.A., MO, Ficld

LY. AN
e ;“Jﬁit ;

¢. Ph.I, Fd.D; Field

Institutionn

Inctitution

1. Gther (37 hours plus czr

tificate) Finld

Institution




L1.

13.

1h.

Gize ol oenool cystom in whiech yeu word:

a. Nho. .t schowls

e Ho. ot teachors

2. MNo. ol pupils

Nize of buillding in which you work:

a, 1n. of teachzre

b.

=g

jo. of pupils

Indicate whether you are cuployed as a:

a. Full-time classroom veacher

b. Part-time classroom tracher Cub,ject :

(1) Give amount of time spent at each school or with each grade :

(2) Give amount of time spent teaching each subject:

Iow did you receive infornation about this Institute?

How were you sclocted as a participant for this Institute?

L. Selecbed by schonl officials of system where employed (Identify officials
and state their reascn for selecting you):

B. Invited to participabte by cponsoring Institution:

C. Applied for admission and was accepted:

. Other (Deseribe method by which you were selected):




16.

17.

18.

- 3 -

tUhat is the status of student deocegregation in the school system where

you are employcdt

A. Completely dzsepregubed (llo allewhaite or all-fegro sclinols exist):

B. In process of student desegregation; now approximately:

(1) 75% desegregated

(2) 50% desepregated

(3) 33 1/3% desegregated

(k) 25% desegregated

(5) 10% desegregated

(6) Less tharn 10% desegregated

what is the status of faculty desegregation in the school system where you

are =mployed’

A. Completely desegregated (Negroes and whites on all faculties in system).

B. Partially desegregated in de¢ factn segregated schools (Negro teachers
assigned mainly to predominantly Negro school with a few assigned to
predominantly white schools):

C. Beginning desegregation:

(1) Limited number of white and Hegro teechers assigned across racial lines:

(2) A few Negro teachers as igned to predominently white schools:

(3) & few white teachers astipned to all or predominantly Negro schools:

that is the gtatus of 4 facto
a. () very extensive c.

b. () cxtensive d.

(

¢
\

copregation in your community:

YV fairly er-.ensive e. (

»

) not extersive

) very little
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INTERIM REPORT

Desegregaiion Training Instcitutie
for Counselors

Under the Piovision of Title IV, Scceion 404
| of Public Law 88-352, The Civil Rights Act of 1964.

Title: A Special D.segregation Training Institute for Counselors: Race, Culture,

and Ipterracial Group Processes.

~uthor: Joyce 1f. Chick, Ph.D, Ascociate Professor, D.pariment of Guidance
and Counseling, Florida Slate University. 904~599-2192.

OEC-4~7-00025G-3653, P.L.88-352, Title 1V, S.ction 404

Contract Number:
The Civil Righis 4 t of 1964.

Joyce ii. Chick, Ph.D., Associate Professor,
Department of Guidauce and Counseling, Florida
Srate University, 904-599-2192.

Name of Progrem Director:

Imprint of Contrxactior: BOARD OF REGLELLS
Florida State University

The Project Reported Herein Was
Supported by a Contract from the U.S. Dipartment .
of Healch, E'ucation and Yelfare
Office of L lucation

Dete Transmitted: October 15, 1967




Abstracy:

A.

s M————

;dcntificatiou:

Title: A Special Desegregation Training Institute for Counselors: Rece,
Culture and Interracial Group Pirocesses.

Author and Piogram Director: Joyce M. Chick, Ph.D., Associate Professor,

Department of Guidance and Counseling, Florida State University,
904-599-2192.

Contraci Number: OLC-4-7~000256-3463. P.L. 88-352, Title IV, Scction 404
The Civil Rights Act of 1964.

Imprint of Contractor: Board oi I gents, Florida State University
The Project Reporved H rein was Supported by a Contract from the
U.S. Department of Health, Education aud Welfare, Office of E‘ucation.

Date T.ansmitted: October 15, 1967.

Dates: Pre-olanning Phase - April 1, 1967 - Junce 19, 1967
Institute Phase -~ June 19, 1967 - August 5, 1967
Post Imnstitute ‘Jorkshop and Follow-up - December 11, 12, 13, 1907
Conclusion of all Institute Phascs and Report = March 31, 1968

'
Porticipants: 30 S:.condary School Counselors, 15 Negro and 15 Caucasian
from the school districts of Florida and Georgia.

County Distributions by States

Florida Georgia
Leon - 11 Franklin - 1 Camden - 1
Escambia - 2 Pinellas - 1 Lowndes = 2
Grdsden - 5 Walton ~ 1 Thomas =~ 1
Polk ~ 2 Holmecs - 1
Jackson - 1 Washington - 1

Obijectives:

The objectives of the proposed institute were to enable 15 Megro
"anc 15 Crucasian secondary school counselors from the school districts of
Nor¢h Tlorida and South Georgia tou extend their knowledge of the MNcgro
and Caucasian races in our culture with particular emphasis being given
to the factors ichat have had significant bearing on the MNegio race. such
as racial isolation. A second objective was to provide the counselors
with actual experiences through interracial group processes that would
enable them to iacrease their skills in communicating with persons of
other races. Equallv important was to provide, through small group
interaction, opportunities for individual self exploration and self-
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understanding of values and atiitudes that would result in the personal

and professional growch of the participants in interracial relationships.
An endeavor was also made to help the counsclors increase their practical
knowledge of the educaiional and vocational opportunities open to youth

s. that they mighi be better prepared in their future counseling. Implicit
in these objectives was the hope that such an institute might help to
reorient counselors in removing the sterecotyped mythical images of the
American Negro and that the participants would return to communities and
schools with increased skills in working accross racial lines and with
more effective group leadership in removing racial isolation.

Procedures:

The total program content of the institute was designed to provide the
participants wiith integrated academic and practicum cxperiences. The
academic areas of study included Sociology: Rece aad Culture, Practicum
in Interracial Group Processes, and an Intcgrative S minar. The Sociological
case studies were developed by the institute participants through home,
school and community siudics and visitations. In addicion, the course in
Sociology: Race and Culiure provided the participants with an academic
basis for understanding the racial picture in America with an emphasis
given to our own regional picture, Field trips were taken locally and
participanis in palirs (livgro and Courasian) went out into the community

and into homes of both races to learn more of community attitvdes. The
case studies and communiiy visitations provided valuable opportunitice for
interracial ceutacts and they scrved as a basis for implementing discussion
and theory in all academic areas.

The lracticnm in Tnterracial Gioup Processes provided the participants
with an academic basis of group techniques and ways in which groups can
be set up and ways in which they can function. llowever, even more important
were the experiences provided to increase comaunication skills across
racial lines.

Basic Encounier Groups were so designed that they were evenly balanced
betwooen the races and cach institute participanc had three hours weekly
in such a group. These grouvps were highiy successful 1n helping participants
to increase their understandings ond skills in communicating across racial
lines. They operated at what is commouly discribed 2¢ z ''gut level of
feeling," 2nd attitudes, prejudices, biases and emotions were openly
exchanged and examined and we feel understood aud even changed through
new insights.

Results and Conclusious:

The recults of the Special Drsegregation Training Institute for
Counselors' were mosi gratifying. Few of the participants had experienced
any relationships across racial lines other than school experiences of token
desegregation. In the instiitute participants not only shared acadenic
experiences and associations but expericnced sociul interactions that lead
to new kinds of human relationships and shared understandings and feelings.
Every endecavor was made to creaie a non-threatening atmosphere for the




-3

particinants, Out of this atmospherce came the freedom to lool. at old
sterecovypes with honesty, to cxanine in incerracial groups deep seated
fecelings and emotions, and to 1ncrease communication skills across racial
lines. Porticipancs visiced cach othei's homes and in communnity homes
across racial lines, ate meals together and socialized throughout the
institute. A group spirit was developed that reflected only human respectc
wichout regard to race.

The participanis met continually in task orienied groups and studied
many problems involving descgregation. Among the problems discussed
were hov Lo work more effectively to provide leadership for desegregation

in their local comnunicies and school; how o increase social parcicipation

across racial lines in the communicics; tow to bring community cit® ons at
all educational levels to the “round table' in mixed racial groups to
increase understanding and nuiual respeet among people and how to counsel
with M:gro ard Crucasian youih in the schools to raise their motivavional
levels and to help them grou in cheir understandings of Luman relationships

Through the twice wecekly Iniegraiive Scminars narticinants were able
to explore a varicty of topics on desegregation. Team teaching, outside
local townspeople, local university persounel and students from Florida
State and Florida A and il and a wueber of filws and video tapes provided
the basis for interesting cluss discussions.,

An extremely high degree of participant interest, esprit de corps
and attendance were evidenced throughout the institute. Participant
evaluations of the institute were excellent. Some of the participants
had never bLefore had more than a few words of comuaunication across racial
lines. 1Ii vas a tremendously gratifying experience to observe the develop-
ment of real human relationships that wiil carry over into their communitie
and into fuiure atiitudes and behavior.

The participants will return for a posi-evaluation workshop in
December and plans are now underway for this expericnce. All participanis
were involved in the preliminary planning stages for this workshop before
their summer departure.

tore institute experiences of similar structure arc badly necded in
this area to return to the schoels and communities trained personnel who
-can provide the leadersliip, ocrganizaticn and exemplary behavior that will
hasten the desegregation process. Counsclors occupy sirategic positions
in the schools and ithe communitcies @o provide this leadership if they have
been trained to do so. In many cases, this necessitates providing the
training opportunities that will enable the counselor t. gain new knowledpe
and insights and to re-ciamine his own value structure.

.
o
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TI1E FLORIDA STATE UNIVERSITY

TALLAIIASSEL 32306

; j At llovember f), l')f;'{ ;,c M, ) '.‘vn‘
Dear

As a particiviant in vhe Creeinl Leseprepation Tralnine Tustitnte for (‘ounselors,
heid at florids State Dnlversity fast samer, You wiltl recall that !l purticipants
ugm%m.Loxwmurnimjmhu;wwmuuthrrtihrw:dnyvxmt wnduuthﬂlwn;hﬂnn)tht;YMJl.

The voust. evalustion voresLot bag now teen selediged ror peemter 11, J0 and L2,
1oef and will be held in the ol berre off biueabtion ot B opeida Ctate Undversivyr,
It is our sincere hote that rou will be atle o return to varticipate as ve vlanned,

Ty e nedar future, o Letter will be cont 1o vour proneinad or otLer irmedinte
superior explainins the purnos:? OF the worrsuop and reaquestime tusd professional
Leave ve riven Lo vou to attend the vorishon.  You uill, of courtse, yaceive o
stivend or 15,06 per day ror each of the tLeree dars YoWw are n attendance and
gome compensation Yor your trave!l. Srior to Lecenber (LT 111l mail vou & tento-

v
tive propram cchedule Yor the vorrshon. 't anticivated thnt we will close
no Later than 3:00 v.ri, on poeenmbter L3th,

In order that wve may make vlang tor S worntnon = pleace conplete the enclosed
form aml return it in the selr-ndaressec et amnet envelone al, your carliest
convenience.

T really lookine Yorward 10 seeine euch o rou nel ToRnoW You will be anzious
Lo see the othier members of our froub. T was so pleaced with our work and our

sroup last surrer,

Cincerely yours,

Joyee ¥, thick
Ancociate l'rofessor

STy

nelosure
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THE FLORIDA STATE UNIVERSI1TY

TALLAHASSEE 32306

Ll WF BEDS CATION GEPARTMENT OF

GUIDANCE AND CUUNIELING
November 15, 1967

Dear

This letter comes in regard to who was sclected as

a participant in the Special Desegregation Training Institute for Counselors
held at Florida Siate University last summer under Title IV of the Civil Rights
At of 1964,

The participants selected for the Institute agreed at the time of their acceptance
into the program to return, with their administrators permission, to participate,
December 11, 12 and 13, 1967 in a three day post=cvaluation Institute workshop.
The workshop will be held in the College of Education at Florida State University
and participants will have their per diem and travel paid for them through Title
IV funds.

During the summer Institute the group developed a high esprit de corps and worked
exceedingly well together in exchanging ideas, planning and learning. I feel

it is most important to the successful completion of the Institute and to each

of the participants to be able to return for the closing evaluation workshop.

Your cooperation in granting a three day professional
leave to complete the Institute will be greatly appreciated.

Sincerely yours,

Joyce M. Chick
Associate Professor

JMC:pb
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Calerdar « Tuecdey - June 20, 1967

a2 Research fetivisiss (Dr. Chick)

« 10:00 Cofiee Rreak

W G1:00  Zeacavch Jetivitiez (Dr. Chich )

. 12300 Crientsiica to Corrloulun Pattera, ete. (. Chick)
sy o Y20 Tanei

cell e 30 Lhbwery sricobtaslon el bovr {Me. Pob Gaeen)
15y uitee Tweah

sge - . . LI - z 3 s X » y 3
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Counselor Training Institute on Desegregation
Florida State University

Dr. Marie Ferguson

Practicum on Interracial Group Processes
Tentative Course Outline

and Reading Assignments

Objectives of the course are to provide experiences through which partici-

pants will gain:
1. A.wofking knowledge of the theoretical and applied aspects of
Group Dynamics.
p. Skills in the use of Group Dynamics procedures.
3. Understanding of group interaction processes through personal
involvement.

. Personal growth through resolution of group problems.

Structure:

The class of 2 .. rticipants will meet three times a week in two hour sessions
for seven weeks. The instructor will provide assignments in the two textbooks
and other reference materials to facilitate‘the achievement of the first
objective. The instructor will also provide suggestions for work projects

and golas which will be relevant to the second objective. The conduct of the
entire course will be an experiment in group process by which the third and

fourth objectives will be fulfilled.

The class will subdivide itself into four subgroups of seven and eight members
each for work projects. BEach subgroup will meet twice a week, or as often as

needed, to plan and carry out 1ts specific skill task.
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Bvaluation:

Two aspects of evaluation are to be noted. First, an on-going and frequent
evaluation of how the group is doing is basic to good group functioning to
ascertain whether it is moving efficiently toward achieving its objectives,
and whether its maintenance needs are being met.l Second, there is the formal
requirement by the University that the instructor submit evaluations for

each participant in terms of graduate credit. Decisioné on method of evalu-
ation could be a group task. Conscientious attention to assignments and

projects should relieve participants of anxiety about grades.

Procedure for Skill Tasks

First Week Selection of subgroups
Taitial exploration of possible goals
Second Week Selecting projects
Goal-setting
Third to Fifth Weeks Completing projects
Fifth to Sixth Weeks Sharing with class
Seventh Week Evaluating

Reference Materials

Textbooks:

Bonner: GrogggDynamics, Principles and Applications

Thelen: Dynamics of Groups at Work

Supplementary References:

Beal, Bohlen, and Randabaugh: Ieadership and Group Dynamics

Borgatta and Crowther: A Workbook for the Study of Social Interaction
Processes

Cartwright and Zander: Group Dynamics, Research and Theory

Kemp: Perspectives on the Group Process

——ly
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Supplementary References (Cont.)

Knowles: Introduction to Group Dynamics

Sherif: Intergroup Kelations and Leadership




I.

IT.

IIT.

Coursc Outlinc

Introduction to tue Field of Group Dynamics

A.

B.

History
Orientations
Delineations

Constructs

Assignment: Bonner, chs. 1 and 2; Cartwright and Zender, chs. 1
and 2; Knowles, ch. 1

Belonging to Groups (Aspects Related to Group Maintenance)

A.

B.

C.

D.

E.

A Citizenship Group

Personality Structurc

Group Cohesiveness

Structural Propertics of
Groups

Intergroup Relations

Thelen, ¢h. 1

Bonner, Ch. 13; Thelen, ch. T
Bonner, ch. 3; Cartwright and Zander,
ch. 3

Cartwright esnd Zender, ch. 34

Bonner, ch. 5 (Sup. Sherif, ch. 3)

Working in Groups (Aspects Related to Group Tasks)

A.

Problem-Solving

Group Control

Group leadership

Role Theory

Group Techniques

Bonner, ch. 7; Cartwright and Zander,
ch. 19; Thelen, chs. 8 and 9

Thelen, ch. 10

Bonner, ch. 6; Cartwright and Zander,
ch. 25; Thelen, chs. 11 and 4 (Sup.
Sherif, ch. 6)

Bonner, chs. 12 and 13; Borgatta, chs.
1l ard 2

Thelen, ch. 6; Beal et al., chs. 1-12




Course Qutline (Cont.)

IV.

V.

Application of Group Process

A. Education and Lecarning

B. Counseling
C. Training Groups
D. Conflict Resolution

Evaluation

Bonner, 4 and 8; Thelen, 2 eand 3,
(Sup. Kemp, 19)

Bonner, 9 (Sup. Kemp, 20-22)
Thelen, 5
Thelen, ch. 12

Beal et al., Part 3
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SYECIAL DESECREGATION TRAINING INSTFIPUTE FOR COUNSELORS

Dr. Marie 4, Fergusou
Bracticun oo Interracial Group Hrocegges

Suggested Time Schedule Por Readinga and Group Preaentationa

Wedriesday and Friday, dJune %1 and 23 - Yntroduzticn to the F2ld of Group
Dynamics

Monday, Wednesdsy, and Friday, June 26, £3, end 30 - Belenging to Growpe
wedresday, Friday, and Monday, July 5. T, and 10 - Working in Grours
Wednesday, July 12 - Midway Evaluation

Friday, Monday, and Wednesdey, July ik, 17, ard 19 - Applicaticr of Group
Process

Friday, July 21 - Report of Lab Group No. _ .
Monday, July 24 - Report of Lab Group No. ___
wednesday, July 26 - Report of Lab Croup No. .
Fridey, July 28 - Report of Lab Group No-

e BRRINVTIRO D

Monday, July 31 - Report of T.ab Group N«

Wednesday, August 2 - Recapitulation

Friday, Avgust b - Evaluation
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Ideas for Application of Group Processes
Lab 2
Talk groups to discuss student problems.

Special interest groups related to such problems as speech, behavior, and
economic security, orientation for 16 year olds,

In-service training to develop skills needed for effective participation in
case conferences,

Role=playing as a technique of dealing with student behavior problems.

Use of buzz gruups to promote greater participation in faculty meetings.

Lab 3

To facilitate an understanding between the races, we propose sxperimentation
with small groups of racially mixed situdents within newly desegregated schuols.

To arrive at a keener awarcness and identification with problems of ciass
differences, we suggest teacher-group process sessions within the school setiing.

To give potential school drop-outs & chance to air their feelings und ideas
about themselves and their relationship to the school, we proffer group process
sessions involving them. It 1s hoped that this might be one means to keep alive
their interest in school.

Persongl Adjustment Group to aid students for whom school or college is an

unsatisfying experience which is failing to meet their needs, or to which they
are having difficulty in adapting.

Teacher groups to explore ways of revamping or steandardizing curriculum to
meet the needs of a preponderance of the students,

Group Tutorisl Sessions involving those students experiencing academic difficulties
pertaining to skill or attitude problems,

Lab &4

rents

jentation for ¥.E.A, with parents for possibility of invoked ssnctions. Publicize
oposed school meetings through flyers, church announcement, news media, etc. for volunta
vticipation.
Objective: To clarify position tsken by ¥.E.A, Small groups (10«15) to discuss
school problems at state and local level.
Purpose: Assist parents in interpreting their role in relation to students and
total school movement.

5-all parent groups for the process of integration, interracial, if possible.

Objective: To discuss school policies and the parents' rxole in smoothing the
process of integration,

Other Task Group Assignments as are applicable.




Paculty
Faculty In-service tralning.

Objective: To explore the racial cultural values and promote gelf=acceptance z2nn

acceptance of othexs in order to maintsin a good working relacionsbhliy. .

Programs to include professional consultants, buzz sessicns, brainstorming, films szoe
other pertinent audio vigual aids, Exploratory tasks groups and/or Attitudinal Crours
on a voluntary basis with outside leadership, 1£ necessary. Suggested leaders
including school psychologist, Guidsnce Supervisors or Coordinators, School or Soecii.
zase Workers, Mental Health Workers, Public Health andf/oxr school nurses, Volunteer
Community Sexrvices to include ministers, County Health or Private doctors.

Goal: To create an atmosphere conducive to the open expression of attitudes and
p feelings concerning teacher-tescher, and teacher-pupil relationships in
desegregated schools.

Students
Student involvement in total school planning.

Objective: To provide mesningful experiences io enhance positive communicatlone aisl
understanding. (1) Buddy System - Consisting of 3+5 students of both
races (2) Academic Committee = Consisiing of principal, counselo:,
teacher and a representative studeat group of both races. {3} Dienfsirs
Committee -~ Composed of Coack, Counselor, principal, deans {for hoys # <
girls) and a representative student group which may come from the
Student Council or Student Governing Body.

Functions: To organize disciplinary guidelines, interpret and implement disciplinexv
measures. (4) Student Activities Committee « Divector of Student

‘ Activities which muy be a teacher. Principal or Assistant Principai, m G
Students elected Ly student body or au appointed representative grou;.
(5) Group Counseling. (Self explanatory - see former text in Counsel log -
) (6) Tutorial Sessions: Volunteer adults, college students or able sche.
mates working in the areas of academic subject needs and/or test taking
skills, etc.

Lab 5

1, Suggest to principals to contact Dan Lee in 404 Education, Florida State University
for help in settling up desegregation workshops for teachers on a county-wide bagis

2. Have a group discussion by a group made up of president of student organizations ¢oo
cerning problems of desegregation.

2. Counselor work with faculty to relate their subject matter to the world of work oo
we can prevent "school pushouts,”

4, Set up within faculties & public relations committee,

5, Counselors work more closely with visiting teachers.,
6., Work on in-service traiuning.

. 7, Sell guidance prograwms through various means.
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Svidspces of fnvolvement and;or emoiion

1.

IL,

non-verbei expressicn
A. Facial
Eyes
Smiles, frowne, eic.
Other
B. Bodily
Feat,
Bady posture or movement.
Hands
Cther
Verbzl
A. Tone
B. Speed
C. Intensity
D. Volume

ete.
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SPECIAL DESEGRECATION TRAINING INSTITUTE FOR COUNSELORS
Department of Guidance and Counseling
College of Education
Florida State University

Questionnaire and Regults

Statement: As a peart of the desegregation Irstitute being held at Florida
State University, we as a committee are suzaged in gathering information
concerning problems arising from the invegration of high school athletic
programs. To focilitate the completion of our project, we would appreciate
your response to the following items. The short duration of this Institute
requires your immediate response by July 10, 1967.

Factual Information

1. Your positicn

2. Mmber of students . White_ Negro

-

Rurber of teachers . White Regro

3. Grades included in your school

4, Is your school: Urban Rural

Questionnaire

1. Are your teams integrated? Yes__ 18 No 5

2. Did you play integrated teams? Yes 2l Ro 2

3. Vas there & dissention on your teams among players because of integraticn?

Yes_ 8 Bo___15

L. What wvas the major cause of dissention?

A. Bome base prejudiced.

B. Resgentment and jealousy.

C. Some parents did not want children playing with Negroes.
D. Fens from non-integrated schools.

E. No comments.

5. What was the reaction of spectators?

Home: A. Could denote no difference from prior years.
B. Good {13).
C. Negro players glven great ovation when earned, recelved many.
D. No problems.
BE. Very good.
P, Indifferent
G. General scceptance.
H., Very little noticed.
I. Mixed.
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Avay: A. Could denote no difference from prior years.
B. RNegro players given great ovation when earned, recc.req rr -
C. Good (10).

D. Falr.

E. No problems.

P. Varied with comrurities.

G. Not so go0d.

H. Some disapproval.

I. Very good, except at non-integrated schools.
J. Very little notlce.

K. Mixed.

6. Did your school delete asthletic banquet, social events, etc. as n r-ault ¢

integration? No 22

7. Sports in which schools participated (check below). Ilo what extent are th

integrated?
Yes No Yer 9
Swimming b Track & Fleld _ 10 %
Baseball _ 9 1 Basgketball Ak L
Football 13 5 Soccer P
Tennis 15 1 Golf S 4

8. How is the won-loss record affacted becaunse of integration?

A. Was not affected.

B. Football - nc. Basketball ~ yes.

C. We had our best over-all record in history, but doubt integution
vas the factor.

D. Team had a betier rscord.

E. No effect (7).

F. RNegligibvle in football, major effect on winnlng.

G. Probsbly improved.

H. Bolped to improve.

I. Unkuown.

9. Were academic requirements regerding eligibility changed due to integrwiicr”
Yes Ko 22

10. If team was not integrated, please give btrief statement as to reason.

Community pressure None Student pressure None

Lack of ability More participation next year

12, If integrated, did you encounter any problevs as a result? Y5 3 .0

2 W . - -

A. Only parents cbjected.

B. Some.

2, Some from ocutside schools.

D. Some players resented nleylng with Negroes.
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What was the major problem you faced?

A. Road trips, eating facilities (11).

B. Ko major, many small ones.

¢. Parents objected.

D. Whether or not to play s qualified Negro sthlete.
E. Spectator attitude.

F. Integrated teams getting accepted.

G. PFailure of Fegroes to participate.

H. No comments.

How did you resct to problems:

A, Ilive with thexm.

B. Took in stride.

C. PFollowed policy of playing the best.

D. Carried lunches.

BE. Talk to tesms about conduct in how to behave as gentlemen st all timat
F. left decision to parents on participation.

G. Dilligently and offensively.

H. Talked to them.

I. Encourage Negro students to go out.

J. Told they would have to sccept Negro players.
K. it was my job.

Briefly, what were resultu?

A. Got by remarkably well.

B. All students continued to play.

C. _Acceptance.

D. Over-all good attitude for all concerned.

E. No serious involvements.

P. Some talk, no action.

G. Good people, got used to idea fast.

3. More Negroes out for football and basketball.

I. Players did accept Negro players.
12. Do you thin% continued integration of teams in your area will becoms
nsrmonious and workable? (more (8) - same (7) - or lese (1))

Why? A. If the ratio of color to white is not too high, it will work out.
B. People resent this situation, but will live with it.
C. We don't anticipate any problems.
D. I can't see vherein integration has affected us.
- E. They have accapted,
F. As avility is demonstrated, integration more accepted.
G. Tt will require several years of education {mot pressure) tc gain
acceptance.
H. Closing Negro school.
1. Because some schools we play are not strategically located es 10
. integrated.
J. We have no prollenms.
K. JIntegration will be more when they Jjoin FHSA.
1. Because of the relationship that exist between the two racer i AR
ares.
) M. Because high school students respect accomplishments and abiiity.

N. People accept ability and performance.

0. 'Token integration in tesms is more acceptable, mumbers sl-om: bvirg
on acimosity,
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13. How does integration affect athletic grants in your area? None (1%}

1k. 1Is your coaching staff integrated? Yes__ 3 Fo__ 19

If so, what have been the effects? A. Very fine results.
B. Too soon to tell, but general ac22ptzn:c
of boys on coaches mexrits,
15. How has integration affected commmnity contribution?
low - 3, no differen:n - 9, moderate ~ 1, rone ~ 3.
Attenddnece? no - 8, help - 4, down - 1, none - 1.
Financiel contributions? none - 9, dropped - 2, soms - 2, 1low = L.

Club and Civic Projects? none ~ 12, dropped - 1, same - 1,

Your prompt attention to this questionnaire will be appereciated.
Plesse use the remainder of this page for further comments.

A. We have had only one Negro on our Basketball and one on footbull iwwevesr,
others came out, and they either quit on their own or could not make ths
team. Our athletics have not been effected by these boys, they w:ii hel;

- our progrem if they stay out for the different teems.

I think the credit should go to the other boys on the different teawmms.

B. Allowed to integrate gradually and without undue pressure Trom outegide
sources I believe that this process will work. Too much pressure for
speed in integration will make for a maltitude of problema thet iu the
long run will destroy the progress already made,

C. We have been integrated 5 years and I feel that as more and more students
participate in the school sactivities they will be accepted, regarcless ol
race.,

It will take time before all students, (both races) accept the situation
but I believe the majority of both races are trylng to do a gord job.

D. The grestest problem is people making ug® and umreasonable remarks to sl
concerned.

E. The school I attended accepted integration right off and we didn’t saecciai.

any difference during the two years I attended school there. Thank you vy
asking for my opinion.’

F. The two Negro boys on the Basketball team were 2 of the 3 whoze grgdes T
did not have to be concerned aboul.

If all schools werz integrated I believe the attitude of some schcols weuld
change.
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G. We have experienced no problems arising from the integration of our stils!
program.

We are a small rural school with a total enrollment of 290. Of that wwit.c-

only 15 sre Negro. The oldest Negro boy is an 8th grader und is ¢ 1ittie
young for our inter-~scholastic teams.

We played several fteams with Negro members and experienced us diff»:iiby.

R e e
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BASIC PERSONAL ENCOUNTER GROUPS

The purpose of a Tasic Personal Encounter Group is to provide an
opportunity for personal growth and improved interpersonal relationships
through group exchange of ideas, feelings and ettitudes. Basic Personal
Encounter Groups offer A unique occeasion to share questions on values,
individual needs and other espects of uffective behavior important in
counseling, teaching, administration or personnal work. The primary
aim is to develop greater insight into one's self as well as to increase
one's poise in personal contact experiences with others. It is not
assured that all group menbers have serious concerns with which the
group can be of assistence. It 1is assumed, however, that many individuals
can be helped to a degree by having the opportunity to express themselves
in a group atmosphere of ~cceptonce and understanding.

The basic mcdium through which thec aoove prrposes are accomplished
is that of a loosely structured discusrcion centered around topics of
individual or mutual interest to thz group, generally on some aspect
of interperscnal relciionships. ©Such a discussion does not follow
intellectual or theoretical lines butb presumably is related to the
emotional con-:orns of ore CF rorc marbers of the group. Similarly,
group members fre reconsible for initiating questions related to
personal grovii end for linditing convar-otion, in general, to matters
pertinant to these Toelings or athbituder. Tt is helpful also if topics
or feelings diccucced are of personal concern to someone in the group
-~ather thoa oL interest cnly a5 an abehroet or academic issue.

The ascunptions vnderlying Basic Parsonal Encovnter Groups are
several. It is a pererally ncrepted peveholosicol principle that the
grecter the degree I .7 pader~sonding ard acceptance one has the
srenber oU:'S accey L7RAnT of, cad insight into, the emotional needs of
others. If counse-cco and otl~ars involved in human interaction roles
are to be seansitive to ~rd aseist others in modifying personal behavior
they must constrntiv b ~wore of the importance of feelings in their
own actious. Car cui~mts or counselees be expected to express their
feelings if tecchers or couns: z2lors ore unwilling to discuss their oun
attitudes?

The qrestion ol cofidentiality ray be & matter of concern. By
common agreement, groud mombers should be avare of their responsibility
for treating all group exporientes as confidential. No group member
should iﬁﬁ}.?Q??E}}R@jto divolge any dezp concerns. Sharing should be
voluntery on the asatipbs on that group perspectives will result in
greater individual self accepteance and understanding of a particular
problem. Crem D members should seek to establish & climate wherein any
member feels quite confortable in dlscussing various aspects of his
interpersonal releticnships. Tather thon attempting to elicit personal
concerns from others, eacl. merber should set an example of voluntary
involvemen:. The focus of Rasic Terconal Fncounter Groups is not upon
prohlems but rather on the opportunity to improve one's perception of
himself through feeling level “nteractions 1" th others.




-2
Over a period of years, an evaluation of PBasic Personal Encounter Groups
has produced several suggestions for those participating in such groups.
These are phrased as questions which individuals may wish to ask of themselves
(or the group) at intervals.
1. Are my comments indicative of my feelings?
2. AMm I willing to express my attitudes about myself?

\ 3. Do I allow the person speaking the freedom to fully explore his
emotional concerns?

L. How am I helping a speaker to learn more sbout himself?
5. Do I fully accept the person speaking?

6. How does this conversation (subject matter, content) relate to
me, personally?

T. Have I genuine concerns with which the group might be of some help?

8. Am I willing to ask questions sbout others' perceptions of my
strengths and weaknesses®

9. How do I increase fiotal group participation?

. 10. Am I being sensitive to the feelings, attached to the words being
spoken?

1
1. Do I emphasize intellectual topics to the exclusion of matters 1
of personal concern to group members? |

i

12. Am I aware of conversations predominantly intellectual in content?

level®

14, Am I more interested in defending my own position (debating an
intellectual issue) or in permitting someone o express himself at
the feeling level?

|
13. Do I take any responsibility for keeping the group on a "feeling" i
|
1
|

15. Do I expect otherc to participate when I make little or no effort to
share feelings?

16. Do I dominate the discussion without letting others express theu-
selves adequately?

17. Am I a good listener?

Do I help others to feel accepted?
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SPECIAL DESEGRECATION TRAINING INSTIIULD

Basic Personal Encounter Groups ¥, iI, IXI, IV
{Room Assignments sre Temporary)

Ur. Porguson IIT Bm 305

rs. 2era Denson

trg, Alice M. Jackson
Mr. John Heath

Mr. HNorman Britt

Mre. Ruth Mitchell

Mrs. Mergeret Mugharovel
Mr. Elbert Sheppard

Dr. Cotil

1.

2,
3.

v

6‘

T
8.

{leckerman) II Pm 216

{or other available)
Mrs. Thelms B. Swilley
Mrs. Dollle Franklin
¥rs. Marjorle leevins
Mr. Jake Till
Mrs. Ruby Peeples
Mr. Nick Nims
Mr. Rey Horne
Mrs. Eva P. Wondman

1.

-

3.
b,

6.
7.

Groups I, 1I, ¥II meet 1:30 - 3:00 M- F

Group IV meats 3:30 - 5:00 T ~ Th

Dr, Catek & Am 309%

v
L4

Mre. Charlobie Criftin
lrs. Belen T. Diamir”
¥re. Lorothy Smith

Mr. George Yles

Mr. Boh Green

Mr. Willlex: RHerdiog

Mre. Mavvaiene Stylesu

Dre_Coutlinoames (Zavofietl) f¥
Y Y ' SR
s 305

Mrs. Bve Boller
M¥ra. Rathavine #zlevisy
Mrs. Kave Wilourn
Wee. LaVerrs Torzance
Mr. Fredrick Milton
Wr. John Skeriock

Mr. Jemes Scarborovoh
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Department of Guidance and Counseling
College of Education
Florida Stale University

Cordially Invites you to hear -

Mrs. Margaret Anderson
Counselor
Clinton High School
Clinton, Tennessee

Author: "The Children of the South"
(A Teacher's Moving Account of the Impact of School Desegregation)
Title; "Feelings and Integration"
Time: T:30 P.M,

Place: Tallahassee Federal Savings and Loan Asscciation
Auditorium (44O N. Monroe Street)

Date: July 17, 1967 |

Social Hour Follows
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Desegregation Training Institute for Counselors

Florida Statc University
Summeyr 1967

Participant Evaluation of the Institute
General

When T think of this Institute, I - am thankful for having the opportunity

In

to participate., I am amazed that in the span of scven weeks fifteen
Caucasian and fifteen Hegro counselors, all strangers to each other,

were individually able to develop, interact, and grow into an outstanding,
warm, and meaningful group who could honestly share attitudes concerning
desegregation. In thinking back over the institute there is onc out-
standing thing that I ponder though. It is how I can apply my newly
acquired, interpersonal, bi-racial relationships and vast array of
knowledge and skills to mysclf as a counselor in my home community

school. Right now I am optimistic, but only time will tell whether I can.

terms of my previous cxpericnce, the Institute - to many of the» parti-

cipants was uniquc¢ in chat it was the first time they had "experienced
integration as a reality." A broader understanding of group dynamics
and a new sense of bi-racial comfortableness and openness were exper-
ienced by all the particivants as we corroborated our personal teelings
and attitudes regarding desegregation.

The readings assigned - were relevant, interesting, and current. Thus,

they helped in broadening our frames of reference and opened up
avenues of interest which will lead to continued reading in the future.
Since the lists werc so extensive, however, there was not cnough time
to cover them all. An endcavor to do so took up time which might have
been beneficially used for more personal contact and communication.

The others in the Institute - were concerned that desegregation be

accomplished in "spirit" as well as in "body." 4ll were frank,
sincere, cooperative, and friendly. The unique group which developed
scemed to be ideal.

The ficulty treated me as though - I werce an important individual with

worth and dignity. They werce interested in me as a person, a student,
and a counselor. Within this context, warm, helprful, and friendly
relationships developed.

a result of participating in thig Institute, I - feel closer to people

in general and am confident that desegregation can be a reality. I
also feel better able to institute desegregation at my local school
and community level.

The most unfair aspect of the Institute was - that tangible results had

to be demonstrated in the form of tests and grades to determine progress
and growth that was of an attitudinal and cmotional nature. This

created unnccessary pressure and a crowded, formal schedule of academic
activities.
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8. The thing I especially disliked about the instructors was - truly nothing
when considering them as a whole faculty. When considering them
individually, there were some I liked more than others; but this is
both personal and human.

9. The biggest wastes of time werc - the long coffec breaks in the morning
. and the excessive amount of time devoted to the group processes class.

10. The sessions most interesting to me were - the race and culture class, the
basic cncounter groups, thc race relations seminar and the films shown

in the integrative seminar.

11. The thinas I especially liked about the instructors were - their basic
sence of fairness, their permissiveness, their approachability, their
tolerance with ecach participant, their knowledge of subject matter,
and their sincerity in the purposce and goals of the institute.

12. If I had known what this Institute was going to be like, I would have -
been more anxious to apply for admission. I would also have done more
advanced recading in the arcas to be covered.

13. In regard to guidance in my school - the problem that still bothers me is -
whether I can cffectively implement what I have learned for the benefit
’ of our entire school program. I wonder whether I will be fully accepted.

14. The guidance problem that I was most concerned with and that T received
- the most help on in the Institute was - understanding my own attitudes so
that I can now attempt to understand others. I think I can now
sincerely see students as individuals and not as Caucasian or Negro.
T further believe that I have learned how to build relationships
between ap? among groups. This too I needed in order to feel confident
as a counselor in any school and ecspecially in a desegregated one.

15. When I think of the other members of the class, I - think of them as
twenty-nine new, lifelong friends and fellow workers who have enriched
my frame of reference concerning desegregation. Because of them, I
feel hopeful and indeed optimistic concerning the matter of desegregation
in schools and in general American life.

t
| 16. To improve future Institutes, I would suggest that - more social interaction
} ] be initiated and encouraged and less time be taken for formal classroom

instruction.

17. My attitude toward FSU education courses is - on a continuum from good

to poor depending on the course and instructor., From what T know and

have seen, I would say that their rcading requirements are heavy and

that a high quality of work is expected. My negative criticism is that

intellectualism scems to be cemphasized over and above practical solutions
. to immediate problems.
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18. My biggest problem in the Institute was - reading all that was required.
Beyond this, it was trying to honestly accept all of the participants
and realizing that both races represented were quite similar in feelings,
desires and abilities.

19. When I thought about going to class, L generally - looked to them with
anticipation. In most of them, I looked forward to exposure to a new
morsel of iuformation and the sharing of a life experience of someone.
These I feel have helped me as a counselor.

20. The field trips were - a highlight of the institute for some participants
and a waste of time for others. In general, they were well suited to
the purpose of the institute and crystallized many points mede in the
classes. They were also well planned, except that the buses were not
air~conditioned.

21. The booklets, pamphlets and materials available to me were - worthwhile
and helpful. 1In quality and vastnecss they were excellent, but in
supply they were often unfortunately limited.

22. The films were - often dramatic, emotional, and one~sided, but at the
same time, they were thought-provoking. They made us examine our own
attitudes and feclings.

23. The consultants invited to the Institute - were valuable additions to the
institute. Most were dynamic, intercsting, well versed in their arecas,
and well prepared for their tallks.

24. The textbooks were - well selected in keeping with the purposc of the
institute, but were sometimes repetitious.

25. The director of the Institute - was direct, honest, vivacious, and amiable.
She seemed interested in cach individual participant and displayed
every cffort to satisfy the group. She kept things moving while also
well organized. She is to be commended for a fine institute in which
flexibility was a reality.

26. The physical facilities were - very good after the group process and
observation rooms were ~~mpleted. It was unfortunate that they were
not ready at the very weginning of the institute.

27. The social activities were - well planned and enjoyable. Informality was
their beneficial keynote. The onc expressed regret was that there were
too few.

28. The Basic Personal Encounter Groups were - the stimulating highlight of
the institute for most of the participants. It was here that there
was a chance to honestly come to grips with the vital issuces of the
institute, to express cne's views, to find one's self, and to make
progress in understanding others.

25. The Inteprative Sceminars - moved slowly at times but were informative
and useful as a total group sharing.
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30. The course in Sociology: Race and Culture - was almost unanimously
considered to be the most enlightcning, realistic, practical, and
entertaining course ever cxperienced in the area. The instructor was
skilled in tactfully approaching scnsitive situations. His genuine
enthusiasm was assimilated by the members of the class.

31. The course in Interracial Group Processes - provided a great deal of
theoretical and practical experiences in group processes which can be
used effectively to aid in the solution of problems related to
desegregation. Perhaps even more could have been gained if the lectures

had been more dynamic.

32. The greatest overoil value of this desegregation Institute to me, personally,
was - my becoming tolerant of myself and others. I had the opportunity
to air my own racial attitudes and to get to know mysclf better.
Since each participate did this, I was also able to get to know others
as well. KXnowing each other, we were able to discuss our racial
differences, grievances, and concerns and to seck possible solutions
to them in light of the desegregation process.

33. The extent to which I felt the participants in this Institute were actively
intorcsted and involved - could be summed up as ''quite adequate."
Enthusiasm, deep involvement, frustration, and boredom were all
‘ evidenced both in and out of the classroom. All of these show
"interest and involvements'' in some way.

- 34. 1f another Institute of this type were held, I - would apply for it as
f I would like to be personally involved. I would further inform and

invite some of my co-workers to apply.

35, My real feclings about desegrepation are - that it is inevitable,
wholesome, and educationally and socially sound; however, it may take
some time in coming about. WNevertheless, I am now dedicated to its
achicvement. I feel it is the only way America can approach her
democratic ideals.

36. The way to have a smooth desegregation process is to - encourage the meeting
of both races so as to open a linc of communication and understanding
between them. Administrators, teachers, and parents must be included
in the "meeting of the races" as well as students. They must be
provided with the opportunity to know one another and to discuss their

- feelings. All must elaboratc on understanding individual human behavior
rather than "race behavior." Only then can plans be rationally formu-
lated for the solution to problems involved in desegregation.

37. 1 belicve that when large numbers of Negro and Caucasian boys and girls
o0 to school side by side for the first time - they will be somewhat
tense, curious, anxious, and perhaps even skeptical of one another
‘ in many local situations. I feel, though, that it will provide a
new positive learning experience especially if the administration and
school personnel's attitude is accepting. The children will soon
. realize that they are so much alike that color differences do not matter.
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38. When I return to school in the fall -~ to a desesregated school, I intend to -
try to implement the techniques and knowledge that I have obtained
during this institute. T will work actively in assisting the harmonious

v meeting of Cauca.'ians and Negroes, pushing for a total desegregation
in all school activities.

e

39. In contrast to when I entered this Institute, my feeling towards the
opposite race ~ has been changed somewhat., I have enlarged my background
of information and personal contact. Because of this, I am more open,
sensitive, and relaxed in dealing with members of another race. I
vealized that race is no barrier to relationship or friendship. I
now sincerely believe that all peoples are basically good.

A

n

40. I believe the future of desegregation - is encouraging. 1 believe its

future now lies in the ability of mankind to understand himself, and
to alter his attitudes after he also becomes sensitive to the feelings
of others. I believe this is now coming about in America, and that

in the years to come there will be fewer problems in the process of
desegregation. 'The road has been opened. It now only neceds smoothed
and paved."
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In order to adequately provide for future Institutes we arc asking you to react
to the following:

1. In terms of your neceds, how well did the institute provide information through:

VERY HELPFUL HELPFUL OF LITTLE HELP
a. printed matter 17 11
b. individual speakers 14 14
c. group discussions 16 12
d. informal discussions 18 10
e, faculty lecturers 15 13

2. In terms of your expectations, how much information did you receive from each

souxrce:

ADEQUATE S LITTLE
a. printed matter 22 6
b. individual speakers 17 9 1
c. group discussions 1€ 9
d. informal discussions 23 6
e. faculty lecturers 18 - 8 1

3. In terms of your needs, to what extent did the institute help you to understr=
the problems of school desegregation:

P/ RTTCULARLY
TR, HELPFUL LITTLE_ HELP
- 16 12

4. In terms of your nceds, how much has the institute increased your competence
in meeting the problems of desegregation:
CRUAT'Y __ HCDERATELY SLIGHTLY
17 11

L

My nverall rating of the Imstitute is

6. Iiy grades should be: Sociology:

Group Processes:

Seminar:
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Special Desegregation Training Institute
for Counselors
College of Education
Florida State Unlversity

Pariicipant: Dates

Address: Telephone Number:

I will be able to attend the workshop _

I would like vou to make a motel resarvation for me at the Southernaire
Motel for ths following:

2 people ~ Double room « 2 beds $12.50

1 person - single room - 1 bad $§ 7.50

10 11 12 Decenber (circle dates)

R servations will be confirmed in writing directly to you.

1 do not need a motel reservation or prefer ito make my own .

The kinds of activities I would like to participate in at the workshop include
the following ideas: — —
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PROGRAM
Post Evaluation Workshop
SPECIAL DESLEGREGATION TRAINING INSTITUTE FOR COUNSELORS

Under the Provisions of Title IV, Section 404
Public Law 88~352 - The Civil Rights Act - 1964

MONDAY

DECEMBER 11, 1967

8:30 -~ 9:30 Opening Session - General Remarks
Institute Staff - Room 346 ~ University Union

9:30 - 16G:00 Coffee and friendship

10:00 - 11:45 General Sharing Sussion of Current Year School
Experiences in Desegregation
Institute Faculty

12:00 - 1:15 Group Dutch Treat Luncheon
Howard Johnson's - West Tcnnessee

1:15 - 3:15 Dr. C. U, Smith - A Group Review and Analysis
3:30 - 4:30 Dr. Frank V. Banghart, Professor, Director of

Educational Systems Development Center, F.S.U. =
"Rights and Responsibilities of Desegregation

TUESDAY

DECEMBER 12, 1967

8:30 - 10:00 Intcrracial Group Processes =~ Practical Application of
Institute Skills - Review and Analysis - Dr. Marie
Firguson and Mrs. Nancy Standley. (Rooms 346, 334,
and 352 reserved).

10:00 - 10:30 Coffce Break
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10:30 - 12:00 lesearch and Testing - Mr. George Ralph
12:00 - 1:15 Lunch at place of your choice
1:15 - 3:15 Dr. C. U. Smith - Group Review and Analysis
4:00 - 5:00 Christmas Coffee and Social
Dupartment of Guidance and Counseling
201 Education
WEDNESDAY
DECEMBER 13, 1967
Leon Room =~ University Union
8:30 -~ 10:00 Dr. Simon Gonzales, Director, International
* Education, College of Education
"Encouraging Change"
’ 10:00 - 10:30  Coffece Break
10:30 - 12:00 Basic Personal Encounter Groups

Dr. Chick, Dr. Ferguson, Mrs. Standley, Mr. Borfield
(Rooms to be announced)

12:15 - 1:30 Group Dutch Treat Luncheon
Lafayeite Room -~ University Union

I
E 1:30 - 3:00 "A Summing Up" - Institute Staff and Participants

L




